Teachers Notes for Assignments
CREATIVE LEARNING IN THE DIGITAL AGE

UNION TO PARTITION AND THE TWENTIETH CENTURY WORLD

Teacher Notes

Introduction

This resource is designed to help teachers to teach Study Unit 3 ands 4 of the Northern Ireland History Curriculum: Union to Partition, and The Twentieth Century World. It is divided into four modules, each containing a range of moving image clips from the time and supporting documentary sources, newspaper extracts and other sources. Each modules covers a key theme and is examined through assignments based on key questions. The modules in this resource are: 

Conflict in Ireland in the early 1900s

· Why were so many Unionists prepared to defy their own government in the period 1912-14?

· Why was the Easter Rising of 1916 such an important event in the history of Irish Nationalism?

Ireland 1918-22

· Was the Partition of Ireland in the period 1921-22 the result of events in Ulster or events in the rest of Ireland?

The Anglo Irish Treaty 1921

· How did people react to the Anglo Irish Treaty of 1921?

The Irish Civil War 1922-23

· The Irish Civil War 1922-23: Putting the Record Straight?

Managing the Assignments

Introduction

Each assignment is based around the use of digital video in the history classroom. Being realistic in terms of current provision of equipment, restraints of time etc, it is assumed that an assignment such as this is not likely to be a commonplace activity for students on their history course. The assignments are therefore conceived and set out as one off events. Where at all possible, it is hoped that they are flexible enough to meet the range of differing needs, priorities and situations which history teachers encounter. 

Assignments

The assignments all use the same core process and employ the same components:

· Key questions: Each is centred on a key question which is designed to guide students’ thinking. These key questions are aimed at setting an agenda rather than being dedicated questions for students to answer. Digital video is no different from any other medium in the sense that it is quite possible to produce highly polished and impressive looking work whose analytical edge is rather less impressive than its appearance. The primary purpose is to keep students focused on an issue rather than drifting into narrative.

· Introductory presentation: This provides a short introduction to the main issues and events which will be studied. This screen also provides the navigation elements which will allow students to access the assignments, clips and sources.  

· Assignment tasks Each assignment task tackles a major issue in the history of the period. Where at all possible, the assignment task centres on the use of the moving image material as an historical source as much as a source of information to be accepted at face value. As well as focusing on an historical issue, each assignment asks students to prepare and present their views using moving image. In most instances, this means planning and creating a film using the clips and editing software. Across the assignments, this involves a wide range of different types of moving image types, ranging from recreated news broadcasts through simulated video diaries to modern documentaries. 

· Core clips which have stimulus questions: The core clips are the clips which are most relevant to the issue being studied. The questions which support these clips are designed to help students tackle the main assignment, and also to get students looking at moving image sources in the same way that they would look at text or visual sources from the time. If constraints of time, technology, students ability etc make it difficult to tackle the main assignments, then these questions could be used on their own as an alternative to tackling the main assignment. 

· Core documents which have stimulus questions: The core documents occupy the same status as the core clips. They are chosen from a range of source types, including newspapers, diaries, postcards, cartoons and government documents.  The questions which support these sources are designed to help students tackle the main assignment, and should be familiar to students in terms of their emphasis on analysing original sources. As with the core clips, these questions could be used on their own as an alternative to tackling the main assignment. 

· Extra sources and documents: These materials provide additional resources for students to look at as they tackle the assignment. They do not carry the same supporting materials but it is anticipated that the same analytical approaches will be taken to these sources as with the core clips and sources. 

Intellectual rigour 

With all assignments it is important to make students aware that in the film / presentation they are creating they are putting a layer of meaning over the moving image sources which was not necessarily there to start with. More than any other aspect of knowledge and understanding, this is probably the key intellectual outcome of the assignments. We are essentially and overwhelmingly passive consumers of moving images which carry messages, whether this be news, political broadcasts, entertainment or commercials. 

Meeting the needs and abilities of different students

The assignments are constructed in a flexible way to help teachers support a range of different students with differing abilities. 

· Workload: As stated above, if teachers feel that the assignments are too challenging, then they may wish to simply ask students to look at specific clips or sources and tackle the questions which support them. 

· Directing particular students to particular resources: Some of clips and sources are more accessible and approachable than others. This is true of many of the clips. It is also true of may of the sources. Clearly, a simple cartoon is likely to be less intimidating than a long newspaper article written in the difficult language of early 20th century newspapers. 

· Group support: It may be possible, in fact it is recommended, that students could tackle the questions or assignments in groups. Many students who might feel overwhelmed by the work involved in one of the assignments might well feel confident enough to tackle a small number of sources. Alternatively they might be responsible for keeping the group on time, or managing the storyboard or carrying out the editing of the clips. 

· Time limits: Time limits can be an effective way to support weaker students (by indicating that there is only so much they can do in the time this can reduce the sense of panic that they will never get through it all). Time limits can also be used to stretch more able students, forcing them to prioritise more effectively than they sometimes do, as they are often able to get good marks by producing large quantities of material. 

Managing students

Experience suggests that Assignments like the ones in this resource are best tackled by small groups of students (about 4-6). A 3 minute film generally requires around 2-2½ hours of work from a group of 4-6 students working together. Clearly the two hours are far more productive when worked in one block, but this is not always possible. It is also worth remembering that the motivation factor in an exercise such as this is such that it is not usually difficult to get students to work in their own time. The groups often work well if their roles are clearly defined. The Producer’s Schedule Sheet below might be a helpful organisational structure for groups, but this depends to some extent on the situation in individual institutions. 

It is impossible to over estimate the importance of the storyboard to students. This is the device which will determine the quality of the final piece of work which students produce. No amount of technical polish will cover up for a poorly planned or written script.

Other possible assignments

The assignments in the resource are not the only possible assignments of course. The matrix below shows some of the range of different activities which could be carried out with any collection of moving image sources, and which could be applied to most of the collections in this resource. 

Generic questions focusing on film

· How realistic was the reportage?

· What was the aim of the reportage?

· What insight do films give us into contemporary values and thoughts?

· How are/were films made?

· What did the audience want/enjoy?

· Is there more to archive film than moving wallpaper?

· Compare the film with your own knowledge of the historical period shown. 

· How has the film added to your understanding of the period? 

· Do you think there is anything important that has been left out? 

· How does the film represent the main historical characters and groups? 

· Why do you think they were represented in the way they were? 

· Make a list of the advantages and disadvantages of the film as a resource for historians. 

· What do you think was the filmmaker's point of view? 

Types of activities 

	Activity
	Theoretical
	Practical 

	Make a news report from the time
	X
	X

	Make a guide to using film sources
	X
	X

	Documentary from present day perspective (about the events, about the film)
	X
	X

	Demonstrate that film / history is a construct – take liberties
	
	X

	Transposing styles of film making / reportage
	
	X

	Create a storyboard from clips (reverse storyboarding)
	X
	

	Analyse relationship between film and other sources in other media
	X
	X

	Would clip X be made today?
	X
	

	Storyboard your own film
	X
	

	Analyse a clip as you would any other kind of source
	X
	X

	Video diaries
	X
	X

	Add music, soundtracks etc
	
	X

	Create film about specific events / locations 
	X
	X

	Advise a company on the best clips to use for a film on …
	X
	X

	Sell an idea for a film to …
	X
	X

	Being a researcher
	X
	

	Turn a talking head or other interpretation into a presentation
	X
	X


Managing the technology and making an effective film

The main product from the Assignments is a presentation or film. The Assignments use this dual terminology because the limitations of schools will determine what can be used. If students are unable to use editing software, then it is still possible to use other forms of Information Technology to good effect, such as: 

· Word processing:

· hyperlinks to movies

· tables to present storyboards

· PowerPoint

· insert movie clip and add sound / commentary

· bullet point analysis of a clip – clip as a text

· presenting a pitch or historical viewpoint 

· Video editing software

· creating a programme

· selecting and editing clips

· adding sound, transitions, effects etc

If students are fortunate enough to be able to use editing software then the history teacher’s starting point should probably be to negotiate sufficient space on the school network for the video clips and other resources to be housed. There should also be an area of the network which the various groups of students can write to – to save and share images and storyboards, and also to save their film / presentation as it develops. These files are likely to be large. 

It is probably a good idea to show students examples of film making methods as well. Most history departments have a huge store of video resources which could be selectively used to demonstrate different reporting styles. As well as the obvious voice over and footage, there are techniques such as subtitles, voice overs with still images, music, sound effects, student pieces to camera (if you have access to a digital camera or video camera). 

In terms of making the film / presentation, the importance of the storyboard has already been stressed. Students can be given multiple copies of the storyboard sheet if they need extra space. However, the storyboard is available as a Word file and is actually a much more flexible resource when completed electronically than by hand. It is easier to revise, and this is especially important as students may have to do a lot of tweaking of their scripts in order to match voice overs to clips and to meet the time limit. 

Once scripted, students need to record their scripts. The school may have some specific software. PowerPoint and video editing software packages often have a built in sound recording mechanism. There is also the Sound Recorder which comes with Windows software. There are also shareware packages such as Audacity (http://audacity.sourceforge.net/) . 

Finally, students need to make their film / presentation. If they are using PowerPoint to create their product then they need to be aware of a number of basic operations. It is essential that they know where the video clips are located. Once this is clear, choose Insert from the Menu, then ‘Movies and Sounds’, then ‘Movie from File’. Select the file you want to insert and click OK. When PowerPoint asks you whether you want it to play automatically or when clicked, it is probably to choose the option to play the movie when clicked. This allows students to synchronise video and sound files properly. 

If you have recorded your voice over and saved it somewhere on your computer or network, then you insert the sound file in exactly the same way as a video file. Alternatively you can record your voice over using PowerPoint. Choose Insert from the Menu, then ‘Movies and Sounds’, then ‘Record Sound’ and follow the instructions.

Producer’s Schedule Sheet

	Team member
	Name

	Producer
	

	Researcher / reporter 1
	

	Researcher / reporter 2
	

	Researcher / reporter 3
	

	Editor / technician 1
	

	Editor / technician 2
	


Schedule

	Stage and suggested length of time
	Jobs which must be completed
	Completed?

	Stage 1

0.00 – 0.45 
	Technical training / refresher / practice for technicians with software being used


	

	
	Research - clips or parts of clips identified (note down exact times if selecting parts of clips). You may also want to select still images. 
	

	Stage 2

0.45 – 1.45
	Storyboard (Word) completed, identifying all clips and images to be used 


	

	
	Scripts for each scene written and inserted into storyboard


	

	Stage 3

1.45 – 2.30
	Storyboard set up (clips selected)


	

	
	Clips edited and images inserted into software


	

	
	Sound files recorded


	

	
	Sound files inserted


	

	Conclusion


	Produce and show reports
	


Teachers Notes for Exercises

Northern Ireland digital film archive
Snapshot resources
Teacher Notes

Using the Northern Ireland Digital Film Archive in KS3 History: Snapshots
The aim of these snapshot resources is to provide teachers with lesson sized chunks of material which they can use with their classes. It is assumed that in most cases teachers will be playing the clips on a projector or through a TV screen in a whole class situation rather than asking students to work individually on their own copies of the clips. However, in most cases the tasks set out here are suitable for use by individual students or small groups. To this end, student task sheets are also included to guide students through their work. 

Northern Ireland Programme of Study for History 
Unit 3: Union to Partition
The Northern Ireland Digital Film Archive provides a range of materials which are ideally suited to help teachers to teach a number of elements in the KS3 Programme of Study for History. The following lesson ideas are designed to fit in with the programme as set out below. 
	Lesson title and description
	KS3 Programme of Study

	Normal life in the early 1900s
	This lesson would fit well into a sequence of lessons looking at Unit 3a: Home Rule and Partition, by providing students with a sense of ordinary daily life looked like, as a context for the momentous events they will study in the rest of the unit. 



	Archive film as evidence: What do these clips tell us about Unionist activity around 1912?
	This lesson would fit well into a sequence of lessons looking at Unit 3a: Home Rule and Partition. 

It would also fit into a series of lessons looking at the required Case Study Unit 3b: The experiences, motives, role and impact of a key personality or group. 

	What was the impact of the Easter Rising?
	This lesson would fit well into a sequence of lessons looking at Unit 3a: Home Rule and Partition. 

It would also fit into a series of lessons looking at the required Case Study Unit 3b: The causes and short and long term impact of a key event. 

	Steps to Partition
	This lesson would fit well into a sequence of lessons looking at Unit 3a: Home Rule and Partition. 



	What was it like in the trenches?
	This lesson would fit well into a sequence of lessons looking at Unit 4a: The Twentieth Century World – The impact of World War


NOTE: Clips are numbered as per the archive – these are all from the 1910 decade
	Theme of the unit
	Relevant clips 
	Value of the clips
	Lesson ideas

	Archive film as evidence: What do these clips tell us about Unionist activity around 1912?
	3 Ulster Day
	This fascinating clip is actually a collection of clips containing some iconic moments in Unionist history. It opens with Carson signing the Covenant and demonstrates clearly the mass support among Unionists for opposition to Home Rule. It is also extremely valuable in showing the type of activists pursuing this course – clearly solidly respectable citizens. We also get a glimpse of the support for Carson on the English mainland – specifically in Liverpool. This is interesting since Liverpool showed a strong support for Home Rule as well as for the Unionist cause – a divided city on English soil. 
	There are two main aims in this lesson. One is to introduce students to a number of key features of the Unionist movement in the period 1911-14. The second is to recognise that moving image sources are primary sources just as newspapers, letters or diaries are. 
· Start by showing the students clip 3 and playing the ‘Attentive Observation’ game. This involves showing students a clip and then asking them (after they have watched it) to simply write down the events in the clip in the right order. Then get students to compare their versions, building up a timeline on the board. This is a fun exercise in testing out powers of memory and observation. It is also illuminating in terms of seeing how different parts of a film make a greater or lesser impression. 

	
	5 Belfast Unionist Demonstration
	The most interesting thing about this film is that it was specially filmed, but tantalisingly it fails to state the purpose. Again it demonstrates graphically the scale of opposition to Home Rule and the impressive discipline of the Unionists. 
	· Now introduce students to the fact that the Unionist opposition to Home Rule was controversial at the time and remains so today. Here are some terms which have been used about Unionist actions 1911-14:

· Mass movement, militarised, loyalty to crown, loyalty to leaders, opposition to Home Rule, peaceful, democratic, respectable, disciplined, illegal. 

· Ask students to view clips 5, 8, 9, 10 in turn. Ask them to decide, for each clip, how far the clip suggests each of the terms in the list as a description of Unionism at the time. They should be encouraged to consider whether the view shown in the film is selective, typical, perhaps even staged for the film. 
· Now return to clip 5 and show this again. Remind students that films at this time were made to:
· Entertain and inform (and make money by getting people to pay to see them)

· Rally people to a particular cause 

· Appeal to sentiment

· Show events of local interest

· Experiment with what could be filmed and with particular techniques (eg filming from moving vehicles)

· Ask students to decide which of the above intentions was behind clip 5, and then review some of the other clips in the same way. 
· Finally, ask students to write a paragraph on the value of these clips to historians studying Unionist opposition to Home Rule in the period 1911-14. 

	
	8 Ulster Guardians of Peace
	This clip shows Lord Derry reviewing the UVF. Events have clearly moved on a step from the previous clip, with the militarization of the opposition to Home Rule. 
	

	
	9 Orange Day 1914
	In this clip we see the familiar mass demonstrations and disciplined protest against Home Rule. However, there is a sense of a lighter side of Unionism here, as it is hard to escape that for many people Orange Day is a great day out as well as an important political statement. 
	

	
	10 Sir Edward Carson in Belfast 1914
	The real value of this clip is in showing that women were politically active in the Unionist cause. This fact is well known but is rarely shown in moving image sources. 
	

	
	
	
	


	Theme of the unit
	Relevant clips 
	Value of the clips
	Lesson ideas

	What was the impact of the Easter Rising of 1916?
	Aftermath of Easter Rising 1: 1.01-1.45
	This is an extremely useful and quite rare clip showing Nationalist Irish Volunteers marching in the period before the Easter Rising
	The main focus of this lesson is on what the clips tell us about the impact of the Easter Rising on the political situation in Ireland in 1916 and the years which followed. 
· Start by showing this clip and explain who the Volunteers were. Ask students if they can remember who the Volunteers were and what they stood for. After discussing this, ask them to suggest a short commentary to accompany this clip for an historical documentary. 

	
	Aftermath of Easter Rising 2:  2.30-5.00
	This clip gives a real sense of the shattering impact of the fighting on the centre of Dublin. Much of the damage was caused by British artillery shelling rebel positions and to a greater extent by the fires that spread as a result of the fighting. In the short term this of course damaged support for the radical wing of the Nationalist movement but recent research suggests that this support recovered and increased quickly. 
	· Now ask students to examine this clip closely. Explain that historians are divided about the impact of the Rising on Irish attitudes towards the 1916 rebels. 
· Some suggest that the damage and disruption of the Rising alienated support. Ask students to discuss whether this clip supports that viewpoint. Ask them to write (and possibly read out) a short commentary for this clip explaining this. 

· Other historians suggest that the Rising created admiration for the radical Nationalists because of the way they fought against overwhelming odds and pinned down large numbers of British troops. Ask students to discuss whether this clip supports that viewpoint. Ask them to (and possibly read out) a short commentary for this clip explaining this. 

	
	Aftermath of Easter Rising 3:  7.05-8.40 AND 12.03-13.35
	This clip strongly shows the extent of the militarization of Ireland as a result of the Rising. Ireland was already militarised, with Nationalist and Ulster Volunteers drilling, and then around 200 000 Irishmen joining the British forces in the Great War. However, the Rising brought a huge influx of British troops into Ireland. It also brought martial law, which involved constant road blocks and searches of civilians by police and troops. Along with the execution of the leaders of the Rising, this probably created more support for the radical wing of the Nationalist movement than anything the Rising achieved in military terms. At the same time it increased disappointment with the moderate Home Rule Party led by Redmond. 
	· Now explain to students that the British reaction to the Rising actually helped to increase support for Sinn Fein and the radical Nationalists while pushing the more moderate Nationalists under John Redmond into decline. 
· Start by examining the source extract below and ask students to pick out examples of how British actions helped the radical Nationalists. 
Extract from a letter by John Redmond to British Prime Minster Asquith on November 30th 1916. The prisoners were not released as quickly as Redmond asked for. 

My dear Mr. Asquith,
The question of the prompt release of the Irish untried prisoners is, in our view, essential to the maintenance of the present satisfactory reaction in Irish public opinion. The condition of Ireland, though still far from satisfactory, has vastly improved within the last two months, and that improvement has been due, amongst other causes, to the release of over a thousand of the interned prisoners and the confident expectation, which has been spread by us, that the Government plans to remove martial law and military rule, and release of the remainder of the interned prisoners
The effect of not releasing these men will be most damaging to the position and influence of the National Party in Ireland. It will be said by the radicals who do not believe peaceful, constitutional and parliamentary action that this is fresh proof that the British Government do not take seriously the MPs elected to the British Parliament supposedly to represent the Irish people. 

· Now watch this clip carefully and ask students again to explain what aspects of military rule might have disrupted the lives of Irish people and possibly helped the radical Nationalists as a result. They will need to observe and infer. 

	
	4: Irish demonstrate against military service 1918
	This clip shows the campaign against the introduction of conscription to Ireland in 1918. In many ways it is reminiscent of the Ulster Unionist demonstrations opposing Home Rule 1912-14. Both the moderate Home Rule Nationalist party and the more radical Nationalists of Sinn Fein campaigned against conscription. However, by 1918 many Irish people had begun to support Sinn Fein. They felt that the radicals were men of action and that the Home Rule Party were afraid to stand up to the British government and the Unionists. When conscription was abandoned, it was Sinn Fein which took most of the credit. 

This clip is extremely interesting in this context in the ways in which it is similar and different when viewed alongside the Nationalist demonstrations against Home Rule. 
	Next, explain to students that many historians believe that the Easter Rising, when added to the British reaction to it, along with the fact that radical action seemed to have worked well for the Unionists, helped to increase radicalisation of Nationalist politics in Ireland.

Now watch these two clips and ask students to list the similarities and differences between the. 

Finally, ask students to summarise their thinking on the impact of the Rising in a mind map or similar diagram form. 

	
	5: Ulster Day 1.42 to 2.06
	
	

	
	
	
	


	Theme of the unit
	Relevant clips 
	Value of the clips
	Lesson ideas

	
	
	
	

	Steps to Partition
	 
	
	The aim of this session is fix in students’ minds the sequence of events leading to Partition after the Easter Rising and also to consider how these events might be explained and presented to the general public. 

·  Explain the scenario for the lesson. A TV company is looking to make a film called ‘Steps to Partition’. They want some advice on whether the clips shown here might be useful to them. They aim to cover issues such as:

· Increasing support for radical Nationalism after the Easter Rising

· Determination of Ulster Unionists not to have Home Rule 

· Increasing violence between IRA and British forces

· Sectarian violence in Belfast

· The Truce and Treaty

· Partition.

· Ask students to closely examine a selection of clips as they are shown. Their job is to note down:

· Whether they think the clip will be  useful to the TV company (eg because it shows actual examples of particular events or developments

· Whether they think the clip makes good television and will interest viewers. They may suggest ways in which the clip could be used to get the best impact. 

· The clips listed here represent only a small proportion of those in the archive relating to this theme. A few other possible clips are listed below. Teachers can use their discretion as to how many of the suggested clips are used. It may be possible for small groups to view different selections of clips. 

· Finally, ask students to write a short report highlighting two clips which, in their opinion are ‘must have clips’ (along with their reasons). 

	
	Troubles in Ireland
	This clip shows British irregular forces in action, although the action is almost certainly staged. Even so, it gives a sense of how the conflict was fought. It was a war of intelligence and tip offs, of hit and run raids and reprisals against supporters of the other side. 
	· 

	
	Forgive and Forget
	This is a rather optimistic view of the Treaty and events surrounding it. There was still a good deal of trouble to come, including a brutal civil war in Ireland. Nevertheless, the clip provides an interesting perspective on the peace, as well as a review of the terror that went before it. 
	· 

	
	
	
	· 

	
	Aftermath of Easter Rising 7.05-8.40 
	Both of these clips help to set out the scene after the Rising and to understand the radicalisation of Ireland after the Rising. The British clampdown and clever Sinn Fein campaigning all helped the republican cause. 

	
	Irish demonstrate against military service 1918
	· 

	
	Irish Mayor Shot 1920
	This clip deals with the shooting by Black and Tans of the Republican Mayor Thomas MacCurtain. There were many innocent victims in this bitter conflict, with atrocities committed by both sides. 

	
	Protestant Graffiti 1920
	This is a slightly unusual view of Unionist support for determination to oppose Home Rule. Instead of the usual gathering of worthy folk we have patriotic graffiti!

	
	Side lights on Sinn Fein
	This clip demonstrates that the IRA and Sinn Fein were prepared to use ruthless methods against any person who cooperated with the British forces. 

	
	Agony of Belfast 
	Although clearly staged, this film gives some indication of the intensity of relations between the communities in Belfast and the effects when tensions erupted in this tense environment. 


Timeline 1916-22
1916

· May Execution of leaders of Easter Rising

· June Ulster Unionists agree to Home Rule for Ireland if Ulster is excluded from the measure

1917

· Feb Count Plunkett wins by election to Parliament for Sinn Fein. Further victories follow in May, July and August

· Oct Eamon de Valera becomes President of Sinn Fein. Sinn Fein declares its policy to be the achievement of an independent Irish Republic

1918

· April British government proposes military conscription in Ireland – leads to massive protests

· May Sinn Fein leaders accused of plotting with Germany and are arrested

· Dec General election results in massive victory for Sinn Fein – 73 seats as opposed to 26 Unionist and 6 Home Rule MPs

1919 

· Jan IRA activists kill two police officers at Soloheadbeg

· Dail Eireann meets for first time

· June – Dec De Valera visits USA

· Spet Dail declared an illegal organisation

1920

· Jan First Black and Tans arrive in Ireland

· Sinn Fein sweep local elections, controlling 172 out of 206 boroughs

· July Auxiliaries formed to try to combat increasing IRA attacks on police and troops

· Serious sectarian riots in Belfast

· Oct Terence MacSwiney dies on Hunger Strike

· Nov Bloody Sunday – IRA kill British intelligence officers and British troops machine gun a crowd at a Gaelic football match in reprisal

· Dec Ulster becomes the self ruling province

1921 

· Feb Sir James Craig becomes Unionist leader

· May IRA burn down Customs House, centre of British administration in Ireland

· July Truce

· Oct Peace Conference begins in London

· Dec Anglo Irish Treaty signed

1922

· Jan Anglo Irish Treaty approved by Dail

	Theme of the unit
	Relevant clips 
	Value of the clips
	Lesson ideas

	How well did Irish regiments cope with life in the trenches? 
	With the North and South Irish at the Front 1.1
	These clips give a wonderful insight into the daily routine of life in the British Army in the Great War. Clip 1.1 shows an issue of food and also the methods used to keep the troops supplied. 
	The main aim of this lesson is to encourage students to observe archive film clips closely and then to make sensible inferences from their observations. The focus is on two main questions, and students should set these at the centre of a mind map or similar diagram:

· Did troops from Nationalist and Unionist backgrounds bring their disputes with them from Ireland into the trenches?

· How well did Irish troops adapt to the conditions in the trenches?  
· Start by asking students to view clips 1.1, 1.3 and 1.9 to observe closely. You may want to use the ‘Attentive Observation’ game here. After showing each clip, ask them to list anything they discovered from the clip about life in the army. In clips 1.1 to 1.3 they should be encouraged to think about:

· Ordinary comforts such as food

· Bringing Irish identities into the trenches

· Daily chores – not least the huge amounts of marching troops had to do. 

· General morale of the troops

After viewing the clips, ask students to consider what insights into the two key questions they have gained from the clips and record them on their mind map. 



	
	1.3
	This clip is an interesting indicator, perhaps to audiences at home, that the religion of Irish Catholic troops in the army would be respected. This unit was part of the 16th (Irish) Division of the British Army. They fought alongside the 36th (Ulster) Division at the Battle of the Somme. 
	

	
	1.9
	In this clip we see a very obviously Unionist regiment on their way to the trenches. It is interesting that there is no hint of sectarian antagonism, only a determination to assert the identity of the unit as they march. 
	

	
	1.10 
	This clip is an excellent indicator of the daily grind which troops had to endure. Here they are clearing drains in an attempt to keep soggy trenches as dry as possible. 
	· Now show clip 1.10 to students. Ask them to identify any aspects of life in the trenches which can be seen in this clip which has not appeared in previous clips. 
· Again, ask them to add any relevant points to their mind map. 

	
	1.12 and 1.14
	The focus now changes to combat and open battle. The clips show some examples of the combat experiences which troops went through. 
	· Now explain to students that the next two clips are looking at aspects of combat. 
· After discussing this, ask students again to add further points to their mind map. 

· As a follow up, students could write a series of letters home from the trenches. If they wish to pursue further investigations, a good starting point might be the National Archives Learning Curve resource on the Great War http://www.learningcurve.gov.uk/greatwar/default.htm  

	
	
	
	


